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What is ASPIHE ?
The Higher Education Funding Council for England (HEFCE) funded a Social Communication and Understanding Project in Higher Education (ASPIHE) for a period of two years during 2000-2002. This was a strand two disability project, which aimed to promote and disseminate existing expertise and good practice across the higher education community. The focus was on support for students in higher education who have difficulties in social understanding and communication. This largely consists of students who may have a diagnosis of High Functioning Autism/Asperger Syndrome.
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1. Introduction: Building On Good Practice In Earlier Phases
Autism and Asperger Syndrome are sometimes described as ‘hidden’ disabilities because they are not immediately recognisable and, therefore, do not have the same profile in society as physical or sensory disabilities. 

1.2
The NAS report Autism – The Invisible Children? (Peacock, Forrest and Mills, 1996) identified difficulties faced by people with Autism, and their families as a consequence of poor planning and co-ordination by service providers. There was also inadequate support for students with autism in mainstream education. However in a further report, NAS Inclusion and Autism: is it working? (Barnard, Prior and Potter, 2000) it was found that many schools have improved in recent years, but not for all age groups or for all types of provision.

Both these reports state that any policy of inclusion must ensure that appropriate learning and positive social experiences should take place. It is not simply about where an individual is educated or receives services or support; it is about the quality of such provision. Autism and Asperger Syndrome is a spectrum condition requiring a range of individualised responses according to the needs of the person. However, some common criteria may be applicable across the Autistic Spectrum.

The positive lead that has been established in earlier phases of education indicates that it is possible to create more inclusive learning environments for students within the autistic spectrum. However, evidence from the above report showed that, post nineteen, there are fewer examples of good practice. It could be argued therefore, that learners who have made significant achievements in their earlier phases of education may be thwarted in achieving their potential as adult learners.

The Quality Assurance Agency issued a Code of Practice (1999) with respect to students with disabilities in higher education. In this, universities have been encouraged to regard provision of appropriate support for disabled students as a core element of their service provision and not just as an additional service. Good practice needs to be embedded into the teaching and organisational practices of the university.

Students with a range of disabilities have overcome social and academic barriers in their education. Some have had to be their own advocates for change and have sometimes experienced prejudice and discrimination. (e.g. Grandin, 2000)

Many disabled students do not declare their disability. Some students may have devised their own strategies for coping with the academic and social demands of their GCSE courses but these may be inadequate and need to be developed or modified in the light of the new demands of university life. (Sainsbury, 2001)

With appropriate forward planning and support from the university, many disabled students have been enabled to study successfully and participate in student life. 

This report includes examples of good practice to enable students with needs within the Autistic Spectrum  to gain maximum benefit from the opportunities afforded by higher education. Without such proactive planning and action on the part of institutions these students might be at a serious disadvantage. 


It is important to consider student as an individual with personal strengths and abilities as well as someone who has needs arising from their disability. These needs will depend on course requirements and the teaching methods used, as well as the study skills of the student and the living and study environment. Support may need to changed and modified as the students needs alter during their college career. 

2. The Scope of the ASPIHE Project

2.1
The project aimed to locate the support needs of students in Higher Education who have difficulties in social understanding and communication (ostensibly students whose needs lie within the Autistic Spectrum).

2.2
Although, no definitive data is available, the incidence of learners with this syndrome and related difficulties in Higher Education appears to be rising as a consequence of the increasing number of students being successfully included within earlier phases of education. The project saw this as an opportunity to re-assess current levels of understanding, resources and procedures in response to students with Autism or Asperger Syndrome and share the expertise that has been acquired more widely.  This project has focused upon needs of a small, but significant and growing group of students in Higher Education. A further aim was to increase the awareness of the educational and social implications of this condition within universities and colleges

2.3
The project team held a number of workshops in the autumn of 2000 for twenty to twenty five individuals and representatives who have been involved within in higher education as supporters of people with these difficulties and higher education lecturers with relevant experience. Issues of best practice were discussed. Aspects of teaching practice and support that required further exploration were identified.

2.4
The project team examined successful practice as well as areas of concern in order to establish practical guidance.  Utilising on-going contacts with members of the workshops and Disability Advisors, interview and questionnaire data were collected to guide proposals to increase the access and participation of the identified students. These were further discussed, developed and disseminated via the website, e-mail discussions, academic and professional publications and conference workshops. It is anticipated that this guidance will help institutions to audit the social / interpersonal demands of their institution and courses by building upon existing structures and expertise to improve support systems 

2.5
The University College will continue to act as a reference point but is keen to establish joint networks of expertise.


3. The Promotion And Transfer Of Expertise

Existing expertise across the sector

3.1
There are a number of Universities that have significant expertise in the education of learners with Autistic Spectrum Disorders. This expertise tends to be utilised within continuing professional development courses for teachers and related professionals with a focus on early years, primary and secondary phases of education. Therefore, the project sought to extend and re-contextualise this body of knowledge within higher education. The pedagogy of autism, which is concerned with enabling the learning of children, is different from the androgogy of autism, which is concerned with enabling the learning of adults.

Project Methods 

3.2
The views of this student group were solicited throughout the project, with those of the workshop participants, other lecturers and support staff with expertise, and the steering group. Contributions from a self advocacy-organisation for students with Autism/Asperger Syndrome were also sought and included.

3.10
The project attempted to ascertain the need for support for students with these difficulties at undergraduate and postgraduate levels of study.  This started and ended by presenting workshops across the higher education community.  

3.11
The first workshop considered the principles and techniques of support. It provided participants with opportunities to explore the implications of these disabilities for support mechanisms at an individual and institutional level.

3.13
The workshop set the scene for further developments focussing on the development of a web site of resources including approaches, other useful websites and self-audit materials.

3.14 A year later workshops were presented a number of relevant conferences including the British Education Research Association, British Psychological Society (Education & Development Section) and National Disability Team Conferences  

3.15
The proceedings of these presentations were disseminated via this report (also on the web site), and in journals.  These will a form a point of reference for further development across the sector.

4. Measurable Deliverables

National Outcomes

4.1
The project produced a web site containing both institutional and individual case studies with institutional assessment resources.

4.2
The site also contains examples of strategies such as buddy systems, social skills in context, social briefings and visual structures to promote organisation and communication, were outlined.  Criteria for their successful application in different institutions were provided. 

College/University Outcomes


4.3 

The project facilitated:


· the development of awareness, expertise, and procedures within a number of institutions that provided  appropriate support for students with these difficulties. 

· benefits for other students experiencing similar barriers to participation, albeit to a lesser degree in the form of improved support and procedures at an institutional and/or departmental level.

· the knowledge, skills and understanding of key personnel in the dissemination of expertise across their institution via web based discussions and publications. 
4.4
The project produced:

· A increased awareness of factors enabling the participation of students experiencing these barriers to participation

· Articles in the Higher Education press alongside journal articles

· Interactive Web-based resources.

5. Evidence Of Need

5.1 
Students with needs lying within the Autistic Spectrum who have entered Higher Education frequently lack appropriate support (eg Howlin, 1996). They are often prone to isolation because of their difficulties with social skills and, more importantly, social understanding. This may sometimes lead to depression. People with high functioning Autism or Asperger Syndrome are likely to be under-diagnosed within Higher Education. This is may be because social differences are more accepted than in other settings. Nevertheless, students may attempt to hide their condition because of the fear of discrimination.

5.2
The incidence of learners with this difficulty in Higher Education appears to be on the increase (Howlin, 1996), and while anecdotal evidence shows this is a small but significant number of students, it is unclear what the exact figure may be. The incidence of Autistic Spectrum Disorders in the population is estimated at 91/10 000 (0.9%, N.A.S. 1998) of which Asperger Syndrome forms a significant part.  The wider group of students with difficulties in social understanding and communication is likely to exceed this proportion.


5.3
The academic ability of this identified group spans the full range and certainly includes people of outstanding ability.  Those who achieve their potential have overcome many difficulties. Such students have a tendency to over formal speech and monologue with limited turn taking in conversation.  In some academic settings this may be seen is an ability rather than a disability. 

5.3
Anecdotal evidence from support organisations for young adults with this condition suggests that the highly verbal and socially abstract approaches adopted by some student counsellors may often be inappropriate (Attwood, 1998) Established approaches to enhance social understanding based upon the literal and visual presentation of information that makes the implicit explicit may need to be applied. (e.g.  Social Briefings and Comic Strip Conversations, Gray, 1996).  Such approaches have been used widely with learners in earlier phases of education but are only now being developed for adults (Gray, 1999, Myles 1998).  Furthermore, the systematic development of peer awareness and support through the development of “buddy systems” with mentoring and modelling techniques have been applied with some success. These need further development and evaluation.

6. Project Management 

6.1 The project was managed within the Faculty of Education of Canterbury Christ Church University College. It has had an ongoing commitment to professional development and research in this area for over five years and is able to offer a point of contact plus support for the duration of the project and beyond, via conferences, email contact and web-based resources.

Key Institutional Committees

6.2 The project was fully supported by the senior management and the disability working party of the University College. Project members were able to work with relevant institutional committees to ensure that existing good practice and procedures can be built upon and extended. The committees and bodies include the Student Support Officer, appropriate Student Union Representatives and relevant institutional committees.

7. Conceptual Framework

Terminology

7.1
The project attempted to avoid the pitfalls of the medical model of disability in which people with disabilities are stigmatised and stereotyped by others. We used the term ‘social communication difficulties’ to describe the barriers to participation experienced by students whose needs lie across the spectrum of autism. However, we soon found that the term was confusing. Disability Officers asked us, “Did we mean mental health issues or Asperger Syndrome?”.   

 
The following section provides a clinical description of the autistic spectrum.

[image: image1.png]Canterbury Christ Church
University College






What are autistic spectrum disorders ? 

(extract from a National Autistic Society Report)

7.2
Autistic spectrum disorders are developmental disorders due to physical dysfunction of the brain and not as once thought, the result of emotional disturbance. Complex genetic factors are involved in most cases but other conditions, such as viral encephalitis before birth or in early childhood may sometimes be implicated. This results in what is often referred to as the triad of impairments (Wing 1992) affecting social interaction, communication and imagination.

7.3
Autistic disorders can occur in widely varying degrees. Each aspect of the triad can be manifested in different ways, in different individuals and at different ages:


The range of impairments in

Social Interaction

 Aloof and indifferent to other people

 Passively accepting social interactions from others

 Active but odd, repetitive and inappropriate behaviours to others


Social Communication

 Absence of desire to communicate with others

 Echolalia and repetitive speech

 Good grammar and vocabulary but speech used only or mainly to talk about special interests

Imaginative thought

 Difficulty in attributing thoughts, beliefs actions to others

 Difficulty in the use of imagination.

 Repetitive stereotyped play with objects

 Imaginative ideas pursued in isolation from other people

7.4
The triad of impairments can often be accompanied by other problems. These can include one or more of the following:

 Generalised learning disability of any level of severity from profound to mild

 Language disorders (receptive and/or expressive)

 Reading difficulties

 Difficulties with number work

 Poor motor co-ordination

 Unusual responses to sensory stimuli

 Problems with posture and movement

 Problems with sleeping, eating, drinking

 Attention difficulties and hyperactivity

 Any kind of physical disability including epilepsy, hearing impairment, etc

 Psychiatric problems, especially anxiety and depression.

7.5
Autism and Asperger syndrome are the clinical pictures described respectively by Kanner (1940) and Asperger (1944). They represent both the ends of a spectrum of need, which may include other difficulties in social communication and understanding that do not fit precisely in the named syndromes.

7.6
As a consequence, Autism / Asperger Syndrome can lead to difficulties in emotional responses and behaviour. Adults and children find the world, especially other people, very difficult to understand. They find it difficult to manage unexpected changes and depend on routine. They may find it difficult to generalise from one social situation to another.

7.7
Some may have an inappropriate notion of self worth and be sensitive to criticism. There are also difficulties in assessing the  mental states in others and anticipating responses and events. In everyday situations they can become anxious. This social naivety can make them very vulnerable to exploitation and bullying. If the social communication difficulty goes undiagnosed, their social difficulties may be misinterpreted as wilful, resulting in punitive or other inappropriate responses that exacerbate their difficulties.
NAS: Inclusion and autism: Is it working?  P.26

 
8. The strengths of the students with autistic spectrum disorders

8.1 As well as having to deal with significant difficulties, a student with these difficulties may have strengths that they can bring to the studies. Here are some of them as suggested by an online support group.

8.2 A few Advantages…


· Most students find that a busy social life interferes with their studies. This is one problem that students with AS/HFA generally don’t have.

· Some people with HFA/AS have unusual memories and/or a natural affinity with computers - both of these can give a student a head start. 

· The formal style required for academic essay writing is usually a lot easier to master than “casual social conversation.

· Hans Asperger suggested that academia might be the natural environment for more academic people with Asperger Syndrome.  Other researchers have even suspected that the stereotype of the ‘absent minded professor’ might have been based on people with this condition.

· Students with AS/HFA are often original and creative in their thought patterns

· Students with AS/HFA can have good attention to detail – and precision.

· They can be very independent in their study.

· Usually try extremely hard at what they are doing.

· Being single minded and determined are useful learning traits when something has to be studied in depth.
University Students With Autism And Asperger's Syndrome

8.3
Marc Segar a student with Asperger Syndrome has furthermore suggested that:

 

· Having not been bound all your life by the unwritten rules of society may have made you a highly original thinker.

· To show consistent punctuality in the workplace and to produce meticulously accurate, high standard work, always meeting deadlines may earn you extra respect from your manager of supervisor.
 

Marc Segar (1996) A Condensed Guide To Coping

 For People With Borderline Autism p5

8.4   
Liane Holliday Wiley also suggests from personal her experience:


 


‘With a strong support system and a healthy interest in a field of study, those with Asperger’s will often find they have just what it takes to make their college years a wonderful experience. Where else but in College can you obsess on your interests and get rewarded for doing so?



In what other setting could you create your own sense of style and      convention without looking that you have missed the point? 



What other environment would allow you to talk to everyone you see, no one at all, or even yourself, without missing a beat?

 


In other words, where else could you bang your own drum so loudly? 
No where else I know.” 

Lianne Holliday Wiley PhD (1999) 

Pretending to Be Normal p 103 


Ethical Implications of Research “Guinea Pig Status”

8.5
When interviewed, a number of students were wary of ‘being guinea pigs for yet another piece of research than would not be applied practically to where it was most required’. Much research has been undertaken in this area has perhaps served the needs of a developmental psychology agenda rather than focussing upon the needs and views of the people with Autistic spectrum Disorder. We had to reinforce that our project was a developmental project funded by Higher Education Funding Council for England (HEFCE) and overseen by the National Disability Team (N.D.T.) and that its aim was to find out what was working to enable themselves and future students within their academic career.

Methodology

8.6
Responses were sought from a number of different stakeholders involved. This involved all those employed within the academic environment as well as parents and students.
 
8.7
The QAA precepts as a foundation and guide for the questions asked in order to identify best practice.

8.8
The structure and wording of the questions for students were discussed and revised for the content and to clarify any ambiguities. We also used email as a form of interview as this was felt might benefit some students who may not feel comfortable with face-to-face interaction.

8.9

Case studies of individuals in the context of their institution were gathered so that developmental support systems could be monitored for their usefulness and impact on the students’ academic and social experience of university life.

8.10
The project also produced a web site for professionals and students. The web site contains the following: 
· Institutional and individual case studies

· Institutional assessment forms to enable groups to build on existing practice and procedures to meet the needs of students with these difficulties.

· Examples of strategies such as buddy systems, social skills in 
context, social briefings and visual organisation and communication, were outlined and criteria for successful application in different institutions were provided. 


8.11 
      
The project also has developed workshops and awareness raising days so that staff within Universities can support students in all areas of University life and have knowledge of the students’ perspectives.

9. Summary of Findings

9.1
90 Questionnaires were distributed to Universities and colleges around the UK, with the Disability advisor the main source of contact. Of the 90 sent out we had a 28% response rate.  

9.2
Of those that were returned on average there were 2.5 students in each University with Aspergers. 

9.3
The chart below identifies of those in the universities, 82% have an official diagnosis of Aspergers and 18% did not have any official diagnosis. Of those with no official diagnosis most were self diagnosed or the behaviour while at university has gained the attention of tutors or the disability advisor and the student was seeking an official diagnosis.

9.4
Universities were asked about their disability statement and its content. Of the questionnaires that were received back, 8% of Universities mention Asperger Syndrome or Autism in their disability statement. 

9.5

Support for students with a declared disability during the recruitment process was found to be arranged on an individual needs basis. Appropriate support may be provided if the student knows or requests what they require. However, this is something that a student with this condition will find difficult.  Some universities encourage prospective students to visit departments to discuss needs prior to application.

9.6

From the questionnaires returned, it was noted that many courses do not require interviews and offers are made on application alone. Interviews with academic admissions staff were found to be far from the norm unless the student’s academic or work records show some anomaly. Admissions tutors thus tend to make individual arrangements to accommodate the needs of each student they see. The expectation is that an offer will be made solely on the basis of student’s academic ability, unless there is an obvious career/professionally related bar to entry.
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9.7

If interviews were required, admissions tutors would then gain information from the student and from disability advisors. One university has experience of email interviews for overseas students and this could be applied to a student who has difficulties in social communication at the interview stage if they required it.

9.8

Of the universities/colleges that replied to the questionnaires only 24% stated that other forms of assessment would be considered. These colleges would make an adjustment at the assessment stage should it be necessary, whilst still ensuring that their final judgement was based on academic ability.

9.9
Within our enquiry into good practice we asked disability advisors what support needs were identified as most prevalent to the student with Asperger Syndrome when attending their Higher Education Institution. These support needs indicated below are not necessary the only ones the student may find useful. There are others that some students have reported as being useful that have not been listed.

9.10
A positive image begins to emerge from the responses received. Many of those with good practices established have had a depth of experience established from previous experience. Sometimes all the support did not come together in time for the student to take full advantage.

9.11
‘A student that was diagnosed in their 2nd year took longer to build a rapport and take support. Sadly just as they were completing the course it’s all coming together really well’
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9.12 In one University, strategies were put in place which gave the student advance copies of the timetable and the student was walked round during the summer vacation so that the student could learn the layout of the college/university and the specific layout of their individual lecture timetable and time to be allowed to get to places.

9.13
‘When we knew a 1st year was coming in support started well in advance and this I believe is the best policy’’
9.14   
40% of Disability advisors identified that orientation training was very useful for the student in locating buildings to become familiar with the campus. Some students required this over a period of weeks so that they could establish a routine. If this was withdrawn too early students were finding it difficult to locate areas on campus. 

9.15
Orientation training was needed repeatedly at the beginning of each new academic year as timetable arrangement changed and demands on the student for movement around the campus changed.

9.16
Disability advisors were asked if they held databases of available/experienced note takers/enablers. 36% held such databases, and 8% were in the process of setting one up. However 56% stated they recruited as and when one was required. Many found that it was difficult to train staff.
9.17
The most useful support that the student and University found was using a “buddy/mentor” scheme; this was identified by 92% of disability advisors. This involved having someone as a contact point that the student could meet with on a regular basis to discuss difficulties that may be arising both academically and socially.

9.18
‘We have found it most helpful for students to have “mentors” who assists them in understanding what is required academically as well as in other aspects of University life, as well as facilitating better communication with the student. For the two students that we have very successfully supported a pair of mentors was used.

One mentor was a post graduate, within the students department who, liased with members of teaching staff, personal tutor etc to ensure that the student understood what was expected of him/her, stayed focused on the needed work and was aware of what action they needed to take.

The other support worker supported the students on aspects of student life i.e. how to make friends, how to approach tutors or other academic staff for help’

9.20
‘Our current student has a ‘buddy’ paid for through DSA who he meets once a week. The buddy is a postgraduate of a similar course and is able to relate to the people and buildings the student works in. This has made a tremendous difference to the student and staff’

9.21
‘Some of the main support needs of the student were not prepared for. The student came well in advance for matriculation and had several visits both to the buildings and the staff so that he knew some people before he arrived and could orientate himself.

When he came however, he had difficulty with what to do in between classes, where to go for food, what bus he needed to get to travel to another teaching site and other practical details which distressed him greatly.

We found a ‘buddy has basically given the students a forum to resolve these issues and has seem to have a positive impact’

9.22
Disabilities advisors found that even if a buddy sytem was not being used a person the student could contact whether this be student, staff, tutor etc was very useful for 60% of universities. 

9.23
Disability advisors were willing to help and be that contact person for the students. 60% were involved in this kind of support, which varied between students requiring contact every day and some once a term. As the disability advisors highlights below they are happy to do this when they have one or two students with an Autistic spectrum disorder but if student numbers grew this could prove difficult.

9.24
‘I also make myself available once per week for an hour to have a chat with a student that is residential. The student also sees one of their tutors on a similar basis. We just have a chat about life and it’s an opportunity for them to raise any issues that are worrying them. My line manager isn’t very happy about this arrangement, as it has continued for 2 years now. I do appreciate that if the numbers of students declaring grew too much I couldn’t realistically offer this to all of them. But I feel that this is what this student feels happy with – another might not want this regular contact. It is difficult to know how to best to arrange continuing but not very invasive support for greater numbers – as this is one group of students most unlikely to want to form a support group’ 

9.25 
32% of Disability advisors found weekly tutorials were extremely functional in supporting students’ academic work. However this may vary according to which faculty the student is studying in and how much contact the student wants. Some faculties see student tutorials as important and actively encourage attendance on a weekly basis others find university teaching/marking commitments limits the time and frequency that they can make themselves available to the students. 

9.26   
Students stated that lecturers or tutors sometimes found it difficult to offer the support the student required during their academic career. This may be due to lack of understanding of students support needs

9.27
‘I have a pamphlet about Aspergers Syndrome and my letter from my doctor and psychiatrist that I take with me and give to Lecturers to read, however two out of the four lecturers I have told have not wanted to know.’

9.28
‘I have a disabilities officer who gave me a letter to take to professors but it is very generic, just a statement that I have a disability and a listing of accommodations for which I have been approved. I think this letter causes more problems than it helps and I don’t have the interpersonal skills to explain it orally to professors’ (US example)

9.29
‘I don’t have any problems in comprehension material, whether verbal or written. My main problem is demonstrating my knowledge. In a lot of my maths and physics classes when I find problems easy and am able to see the whole solution all at once, I often don’t see the need or have the patience or simply forget to go step by step, especially under time pressures. So lecturers take points off for not knowing what I am writing.

I don’t tell anything to my lecturers as I feel like I can fix those problems myself and if not there isn’t anything my teachers can do about it. After all they can’t give me points just for the fact that I “say” I understand all the material’ 

9.30
‘It is the beginning of a new year and I am once again having a difficult time explaining my Autistic Spectrum related learning needs to professors. When I mention auditory processing, people seem to think this means I’m deaf and they start to shouting in my ear (that’s physically painful) When I try to explain Aspergers, I’ve had professors act like I’ve got ADHD or they treat me like I am not smart (that’s emotionally painful). I think it is hard for people to understand that a person with a cognitive disability could be in University; or that a University student could have a cognitive disability’

9.31
Some of the students found that lecturers were very supportive in any adopting methods to help them in their studied provided it did not impede other students in attending to the lecture. 

9.32
‘I got permission to videotape one of my classes this term and boy does that help. After class, I can rewind pieces of the tape and listen to it over and over until I get everything. Audiotaping a class has never worked for me--too confusing--perhaps because the lack of the visual. But I highly recommend videotaping’

9.33  
One University made good use of the student study support to assist the student in organising and time management of his courses and study time. This proved very effective for the student.

9.34
‘At the beginning of the year and each subsequent term the students begin the day by coming into the learning support centre. An advisor checks their timetables for the day and takes them along to rooms if they have not been to them before. At the same time, students can discuss their assignments and make sure they are clear what needs to be done and when it needs to be completed. I have been surprised at how little support is needed in practice providing the students are confident that it is in place if they needed it’

9.35
‘Getting work in on time is an issue because two of the students concerned don’t grasp the need to demonstrate their ability within a certain timescale’

9.36
Study management and organisation was identified by 28% of disability advisors as important in supporting the student by reducing anxiety and stress levels and enabling the students to study effectively.

9.37
Time management skills were also identified as useful by 60% of disability advisors in supporting these students. This included timetables for studying, eating and socialising so that a balance could be negotiated.

9.38
Staff training was identified as important in supporting the student fully in their academic career by 52% of disability advisors. This involved many members of staff, 16% stated hall warden training was included, which is particularly important if the student is in halls and living away from home for the first time. Resident tutor training was highlighted by 48% of disability advisors 

9.39  
‘Liaison with academic staff and awareness raising about the main difficulties for students has also played an important part of the work as well as arranging extra time for exams in some situation’

9.40
‘The greatest difficulty was creating social networks. Many students use this to share difficulties and this might not be open to this group of students. There is a limit and staff did not want to intervene as it was seen as off limits’

9.41 
Disability advisors stated that nurse and counselling services were used in 4% and 8% of respondent settings respectively and were found to be useful by the student. The usage of these services may not be high or found useful for a number of reasons. It could be the student prefers to use their own doctor or counsellor as they have the experience and knowledge of the student’s back ground. It could be that the student does not live on campus and uses community services.

9.42
‘I stopped using university health care service, as they were next to useless. I go to private doctors just down the road. When I went to student health, they gave you hardly any time for a consultation and one doctor prescribed me the wrong dose of medication and I ended up having a panic attack and going to Accident and Emergency’. 

9.43
‘I recently moved to campus and thought I would try for an evaluation, and was sent to the GP on duty. He was very good and admitted that he had no experience with evaluating HFA/AS and I was able to get referred to specialists a lot faster than through the regular channels’.

9.44
‘I’ve had very good luck with the doctors that I have seen. I got treated for pneumonia, among other things and I felt the quality of the service was fine. But as for the psychological stuff, I don’t use the student services since you usually end up seeing a different person each time and you only have a limited number of appointments anyway’

9.45
‘I don’t trust the university doctors with any major medical problems. But there are two ways the university health care is extremely useful to me.

1. They have a 24hr nurse hotline where you can call on the phone and talk to a nurse when you are sick. It’s good for me because they help you figure out if you’ve got a regular cold that you can deal with yourself at home or if you need to see a doctor and get antibiotics. And if it is a regular cold they tell you what to do about it e.g. get extra sleep, drink orange juice take aspirin every six hours. I am grateful for this service because these are not remedies I would of thought of on my own.

2. It is local and easy access’

9.46
‘I provided some literature about HFA/AS to the counsellors and its been very useful. They’ve read it and tailored there counselling style to meet my needs, lots of help with practical stuff like social skills, planning and organising my days’

9.47

Disability advisors stated that 80% of students required some form of exam support of varying forms. This could be separate room, increased time, reformatted exam paper etc. Many of these are mentioned in the strategies section.

9.48
20% of disability advisors highlighted the need for library staff training in the need for best practice, as this was the main access to study material that the student will receive. Individual library tours were arranged in some universities.

9.49     
One student found the library staff very useful in accessing rooms in which to study away from audio disturbances. 

9.50
‘I have access to a sound proof room with a computer that I can book time in without needing to use the communal computer room’

The Utility Of Labels
9.51
Many students comment of the dilemma of their diagnosis whether it is beneficial or necessary to them to inform relevant people of their difficulties. Whether the term Autistic Spectrum or Asperger Syndrome is actually useful in enabling them to study successfully and engage fully in student life.

9.52
‘My diagnosis is very important to me to be able to understand myself, but I’ve found that telling others about it just causes a lot of problems, stress, anxiety and more work for myself’

9.53
‘It can’t do eye contact and think/listen/talk at the same time. Pretending I can makes me very anxious and overwhelmed, this results in me creating a normal impression to others but I have no idea what we talked about and am not prepared for things that I have agreed to do’

9.54
‘Why are we always the ones who have to adapt? Why are we expected to be able to cope without support with the physical and social environment of my lectures, but my fellow students are not expected to catch up to my intellectual level? I have suffered all my life from the babying down of the curriculum one of my most traumatic thing about school was the crushing boredom. I was told I wasn’t able to adapt. Why were the other children around me not expected to adapt to a real curriculum, so if nothing else I could have used my mind in classes’

9.55
‘Cognitive style is only autistic in the social culture in which it exists!!! You are fundamentally YOU, not fundamentally autistic…autism is a classification placed upon us by society in order to classify us!!!

9.56
‘We are given a hard time for our differences to the point where we get screwed up when we try to eradicate the differences…. then when we are told we do not fit into the mould made by society, we’re punished in various ways for coming short of expectations that even society can not live up to and this process leaves a mark on us… psychologically, linguistically, sometimes biologically. And we end up internalising these societal ideals and the language society uses to describe us…. I’m not Autistic compared to me…. Just to other people’

9.57
‘Labels are faulty in their design… a rather well know Aspie, puts it thus… use the diagnosis as a sign post, not a be all and end all to the description of who I am’

10. Ways Forward

10.1 Students with Autistic Spectrum disorders are vulnerable in settings where their condition is not recognised and understood. The ASPIHE project has had the opportunity to gather information and best practice from Universities and Colleges around the UK. This best practice can be built upon and developed so that students do not have a crisis managed support system but one that is based on looking to the future and valuing them as a student. There are three main areas that ways forward can be made.  Social, Academic, and Note takers/Enablers.

10.2
Academic.

· Autistic spectrum awareness should be included in all staff disability training/development for a range of professionals within the Higher Education Arena.

· Lecturer training needs to have core elements on strategies for teaching students with social and communication needs.

· Lecture guides on teaching strategies need to be in place prior to the student starting the course they have chosen.

10.3
Social.

· The social demands of student life should be recognised by Universities 

· The University or College should explicitly develop social support systems for students.

· Buddy/Mentor systems should be in place for all students so that they have a named student they can contact.

10.4
Note takers/Enablers

· Unlike some other disabilities, the role of an enabler may just begin when the lecture ends as the student with social communication difficulties may need support in unstructured time.

· training and support networks need to be established for note takers and enablers

· The note taker needs to be employed by the University so that they can benefit from support systems, staff facilities.

· Access to computing facilities other than those for the students need to be in place, photocopying etc

· A defined job description that is understood and agreed by the student and note taker.

10.5 
   General

· The project good practice guidelines need to be disseminated and


 developed

11. Conclusions

11.1
The Quality of Assurance Agency have encouraged Universities and Colleges to regard provision of appropriate support for disabled students as a core element of their service provision and not as an additional service. Good practice from universities and colleges with experience of providing support for students with Social and/or Communication difficulties and the experience of students themselves have been utilised to inform the criteria for good practice across universities and provide examples of support systems. 

11.2
The literature concerning Autistic Spectrum Disorders provides a valuable resource in understanding and gaining information about the impact universities can have in overcoming barriers for students experiencing these difficulties. These points of reference provide a starting point to progress from. 

11.3
Skills, knowledge and understanding are developing within networks across the sector within this area.  

11.4
Students with autistic spectrum disorders can study successfully academically and engage socially within their higher education courses provided potential support systems are in place.

11.5
Flexibility in lectures, exams arrangements, orientation training, placements and training of key members of staff that can be an essential prerequisite for students successfully completing their academic careers. This does not have to compromise academic requirements.
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13. Appendices

The following sections are included as resources for institutions to increase their awareness of the social and educational implications of teaching students with autistic spectrum disorders so that ‘reasonable adjustments’ (Disability Rights Commission, 2002) can be made.

Appendix 1: Case Study Of A Student in Higher Education

Appendix 2: Case Study Of Note Taker

Appendix 3: Using the Q.A.A. Code of Practice On Disabilities As An Audit

                  Tool
Appendix 4: Strategies of Support 


Appendix 5: The Use of Social Briefings
Appendix 1: Case Study (The Experience of a Student in HE)

Part 1. Background Information

A1.1
This student had recently completed his first year at University studying for a first degree However the student is unsure of what he is studying or at what level, he states that it is something to do with History, but he is not sure, he specifically remembers studying Charles the 1st, which he enjoyed. American studies, which he believes is a minor subject but again he’s not sure what he will be doing as he has not done any work yet.

Applying for a particular University

A1.2
When looking at colleges/universities to go to, the student was asked what particularly issues mattered when choosing an institution; The main priority was that it had to be close to home, so that he could go to and from home with a less anxiety as possible. The support that was offered by the Institution was also of priority, but this came second to ease of access from home destination.

A1.3
When completing the application form, the student declared their difficulties. He felt that there was no point in covering it up, or keeping it a secret, as this would not help him in exams situation, room on his own etc, and the support hat he could be offered.

A1.4 
The subject that the student was studying was one of his strengths/interests. He again expressed concerns about how the course would change next year (2nd year), as he had no idea of the work to be done.

Accommodation

A1.5
The student is currently living in the family home. He decided not to live in halls of residence, as he had concerns about living skills like washing, cooking, budgeting. He had open access to food, bath, washing at home. He believes that those in halls of residence where the same old clothes all the time, and infrequently wash them. He believes he would fall into this category if he lived in halls. At home he has the support of family in these areas.

A1.6
When asked about any difficulties combining living at home and studying, he felt that there wasn’t any. When asked what are the positive aspects of living at home, he stated that it was very embarrassing but his mum washes his clothes, and the food is made for him.

Support offered

A1.7
He found it difficult to remember as far back as this and the support that was offered. Orientation training was not offered to him, as his memory recalls, he found it very hard to get to lectures for the first few weeks of term. He largely found the lecture buildings himself through trail & error. He would always set off from the same location (library) at the time of the lecture. If the lecture started at 2.00 he would leave the library at 2.00, the building could be on the other side of campus, but he would leave the library at the time it started, regardless of the length of time that it took him to get there. The student felt that support might have slightly helped him with this difficulty. 

A1.8     
There was one particular area/building within the University he found difficult to navigate. When asked how he coped with this/ what strategies he used, he had no strategies in place. But would just look around for half an hour or so until he found the lecture location.

A1.9
These difficulties he is aware he will face again in the new term, as the timetable will have changed. He felt it would be helpful to have some support in this area.

Social Activities.

A1.10
The student was not aware of the Freshers’ Fair, or other social groups that could be available to him. He expressed some interest in some leisure activities that he would like to participate in, but did not think that there would be any clubs for these (Chess, Monopoly)

Lecturs

A1.11
In lectures he has difficulties with what he terms as ‘’trivial things’’ pen tops on the wrong end of pens and coughing, however these are sources of great anxiety for the student. The student gave up on note taking during last term, duet o difficulties getting the information down on paper. So no lecture notes were available to him for referral purposes. He relies on studying books to gain information relevant to the course. 

A1.12
Lecturers gave a few lecture notes but the student’s organisation skills need supporting so these handouts were not as functional as they could be. The student overcomes this with strategies of listening and keeping his hood up and concentrates on what is being said. He then is unable to see any of the instigators in anxiety inducing activities that draw his attention away from what is being said in the lecture.

A1.13
When asked if there was anything that the lecturer could do in his delivery that would help. The student felt that it was not really the lecturer but the people around him that he found difficult. He felt that if handouts were given this might help, but it was mainly that others were around that bothered him. He also felt that big lecture halls might help slightly but it was mainly others with their pen tops on, or coughing on him that would ‘block’ him.

Personal Tutor

A1.14
The student wasn’t aware of having a personal tutor, he thinks he might have one but he hasn’t gone to him very much. The reason for this was that there was no actual problem for him to go and see him, no one bullying him etc. Only once, did something bother him and he went to see the tutor, but that was all about an ‘offence’ that happened but didn’t happen again so there was no need to use the tutor.

A1.15
He felt that if he did have a tutor he could go to for support, for example if he was late for a lecture or needed further notes, an additional reference point to use for additional guidance would be of some help. 

A1.16
Has only met the disability advisor once (but she is new in post recently), but is in process of advertising for an enabler. The interview will include both the student and the disability advisor.

A1.17
The University has not required the student at this stage to participate in any activities such as group work, which he feels unable to complete. The student appreciates that no one has hassled him about having his hood up in lectures either. 

A1.18 
The student has no contact with the student support services at all at this stage of study. The student expressed that he felt no need for a counsellor. Explained that student support services did not just mean counselling. There is study support that offers help/guidance in structuring essay plans, revision, grammar, time management etc. The student expressed the wish that all he wants to do is go back home, when the lecture is completed. 

A1.19 
When asked if he would like to socialise more within the university, he stated no but he would like to join the chess club. The only friend that he made was his history teacher, as he could talk about a particular subject that interested him. But he won’t be meeting him any more as he won’t have any more lectures with him.

A1.20
The student had not made any friends amongst his peers, as he does not associate with them. He would not like to, because of bad experience in ‘another school’ when he tried to; it not only didn’t work but turned the person into an enemy.  He does not bother now. The experience has put him off trying. He thinks other students are too busy, or he has to be somewhere; he thinks they would not want him butting in. 

A1.21
The student doesn’t think that the college could do anything to support him in socialising; he would rather through choice be on his own. He does not think they understand his difficulties, he feels this is because he has never tried to say anything to them. He thinks they may understand, but it isn’t worth possibly getting into trouble. 

A1.22
No buddy system has been offered and he would not want to get involved, he is not interested where other people are concerned. With his free time he wants to be on his own.

A1.23
When asked about feeling socially isolated the student stated he has never felt depressed due to social isolation within the university environment. He reads a lot, and has other places to go, he is not stuck in college, like he was when in school, he has a lot more freedom. He fills this time in library reading, shopping between lectures.

A1.24
When asked about thought of future employment, he would like to write a story in the future to earn any decent money, however he would also like to work in a special school to support him while writing.

A1.25
The student has not had any contact with the student union apart from voting in an election, but he was not sure of what there policies were, he completed the form based on who he liked the look of. He was not sure where to go to find out what the persons policies were to make an informed choice. The student union has not directly offered him any support.

A1.26
He has used the Internet for some research at home. But has no knowledge of the computer system, email system within the college/university so that support and access to information can be made. He has an interest in this area, but has no support in learning the skills to do so in the University community.

PART 2 – 6 months later

A1.27
We revisited the student at the end of the first term of his second year. An enabler, note taker have now been employed. The student and disability adviser had interviewed the enabler and the final decision was down to the student to whom he felt most able to relate to and feel comfortable with. The job description of the enabler was to befriend the student and help him to become involve with the social life of the university.

A1.28
The enabler is a postgraduate studying at the same university as the student. There was however difficulties that have began to arise between the enabler and the student.

A1.29
Discussion about these with the student indicated that he felt that the enabler did not want to talk to him as when he asked her a question she had nothing to say. By further discussion it was identified that he would not speak to the enabler prior to the lecture as he saw this as his own time. But when in the lecture he began to talk to the enabler while she was taking notes. This then resulted in the enabler not being able to interact in a manner that the student felt suitable. This has resulted in feeling of anger and lack of interest in interacting with the enabler, and has reached the point quite quickly of failed positive interaction.

A1.30
The student did not feel when suggested that he could meet with the enabler either before the lecture or after so that he can talk and interact without the enabler being distracted, so that they could develop some sort of positive relationship. The student did not want to negotiate his time in this way, and only wanted to be on campus at the times that were selected for lecturing. 

A1.31
An action plan was discussed in developing email interaction between the student and enabler so that a basis of trust and knowledge of each other could be made. The parents of the student were also planning on developing a relationship with the enabler by inviting her into the home so that the student feels in a safe environment to relax and converse with the enabler.

A1.32
We also discussed developing the student’s social interaction within the university societies and interests. This will be looked into to try to involve the student with the enablers support to take part in the social arena on campus. The student is interested in writing and we are going to contact the university paper to see if an article could be done.

Appendix 2: Case Study Of Note Taker

A2.1
The note taker was employed on the basis of supporting the student academically. The note taker was given a job description, which is as follows. 

A2.2
Note Takers job specification

	Job Title:

Working Hours:

Job location:

Working with:

Job purpose:


	Note-taker and Study Skills Assistant

During term-time, up to 15 hours per week

Within the university campus

A student with Asperger’s Syndrome

(Undergraduate)

To provide personal support to the student to enable him to benefit fully from his course.




A2.3
Specific Responsibilities

 Attend classes/lectures with the student; take clear and concise notes produce these for the student in good time and in the agreed format (i.e. Print-out or on disk).

 Assist the student in the production of written work, this will include assisting him in structuring and organising his ideas, translating them into essay style and producing them as agreed into academic format.

 Assist the student in using the library and other resources necessary for his studies.

· Accompany and assist the student when he is undertaking work or research outside of College.

 Assist the student in time-keeping and personal organisation.


 Assist the student to take part in the social life at the College.

A2.4
Person Specification

Essential skills and attributes

 Understanding and empathy with disabled people, particularly those with Aspergers’ Syndrome.  

 Proven ability to take lecture notes to a high standard, IT skills, particularly word-processing.

 Experience of providing study skills support.

 Good time-keeping and personal organisation. 

 Sense of humour

Desirable skills and attributes

Applicant will need an existing knowledge of College campus and its resources.  Access to transport and ability to use public transport if necessary.  Willingness to work flexibly alongside the student to ensure he gets benefits from aspects of College life.

Life as a Note taker

A2.5
The student employs the note taker, on a self-employed basis; however, the note taker receives the money through the college college/university not directly from the student.

A2.6
There is no other support given from the college to the note taker, training etc. No photocopying account which can be deducted from the amount that is given by the LEA, which is held by the college. No staff training is offered in supporting the needs of the student. The note taker had no knowledge of Asperger Syndrome and interacting techniques that may be useful to achieve successful note taking and interaction, conversation with the student. 

A2.7
The note taker and student have found that they have had a few difficulties in the first few weeks of working together. These have been in areas of time management, organisation, negotiations and requirements, and social etiquette if the university structure.

A2.8
     The student sees the lecture time as a time to converse and try to socialise with the note taker. This itself is positive, however, the note taker has verbally explained and written down explaining to the student that they cannot chat within the lecture due to it disrupting the lecturer and the note taker is unable to get the notes down that the student finds vital to studying. The note taker stated to the student that they are willing to meet prior to or after the lecture to talk.

A2.9
This has seemed to make the student angry, as he sees the time outside the lecture as his own and not for talking to the note taker. The note taker now experiences the same routine at the beginning of each lecture, the student asks if the note taker has anything to say and the note taker explains as previously that they cannot talk socially in the lecture etc.

A2.10
The note taker has tried to converse before and after lectures, however the student becomes agitated and states that they are not going to speak to the note taker. The note taker lets the student know that they are willing to chat but if the student does not want to that is his choice. This seems to agitate the student greatly and he will then repeat again and again that he is not going to talk to the note taker. 

A2.11
The student may want to gain a certain response from the note taker but the note taker has not given it yet so the student is repeating it until they do give the right response? What they are we do not know at this stage.

A2.12
There is also some difficulty with time organisation as the student enjoys the time that he is at the library and will not leave at appropriate times to get to lectures so is usually late. The note taker arranges to meet the student at the library but if it is before the lecture starts he will not be there.

A2.13
If there are breaks in the lecture to go and get a cup of coffee the student will go into the local town to buy something or will go to the library when there is not enough time to do so. The note taker has informed the student of this but the student states it does not matter. The note taker has often had to go in search of the student in the library but the student is often unwilling to return and is usually late back to the lecture hall.

A2.14
The note taker has often had to wake up the student in lectures, which greatly agitates the student. We have identified that this occurs mainly in the lectures he finds boring. It is in this lecture that he is also most in flexible with any requests. 

A2.15

One incidence is that a group of students needed to pass him and the note taker, the student refused to move so the students had to climb over tables to leave the lecture hall.

A2.16
We are not sure whether is the subject itself or whether it is how the subject is taught as is more analysing that factual. We will investigate this with the student.

A2.17
Another incidence occurred in a hallway to a lecture, the stairwell was crowded with people coming down, the note taker said lets wait for them to come down as there is not enough room, however the student stated that they were not waiting and pushed people out of the way.

A2.18
The peers the student studies with often say hello to the student, with no response from the student. They are also interested and have spoken to the note taker about Aspergers syndrome, showing an interest. This could be discussed with the student and the possibility of doing a peer awareness rising together?

Appendix 3: Using the Q.A.A. Code of Practice On Disabilities As An Audit Tool

Code of practice for the assurance of academic quality and standards in Higher Education

Section 3: Students with disabilities – October 1999. The Precepts

GENERAL PRINCIPLES

A3.1


Points to Consider for Parents and Students

A3.2
Does the College/University state its provision for students who have difficulties in social communication? (Most will not as they may have little awareness of the area as yet)

A3.3
Does the College/ University state that it has resources to meet your needs while at College/University?

A3.4
Is there a willingness to enable and support you so that you can engage in study and the social life of the college/university? 

A3.5
Does the College/University offer support for you if you find the social demands of student life stressful of difficult?

Points to Consider for Institutions

A3.6
Does the college include information about the resources and expertise that the Institution is able to draw upon in responding to the needs of students with these difficulties?

A3.7
What support is available from the student services including student union for students during induction?

A3.8

What ongoing support is available to students?

THE PHYSICAL ENVIRONMENT


A3.9


Points to Consider for Parents and Students

A3.10
Are appropriate signs and maps/instructions available so that you can find out where you need to be and how long you need to allow getting there? 

A3.11
Is specialised orientation available in addition to that normally available to students?

Points to Consider for Institutions

A3.12
Are appropriate signs and maps/instructions available so that students can find out where they need to be and the time needed to get there? 

A3.13
Is their specialised orientation available in addition to that normally available to students?

INFORMATION FOR APPLICANTS, STUDENTS AND STAFF

A3.14


Points to consider for parents and students

A3.15
Do these include access to support from befriending schemes, social skills groups or support groups (possibly in the wider community but focused upon the social skills required in an H.E. environment?)?

A3.16
Does the College/University give details on how the disability advisor can be contacted and what support is on offer?

Points to consider for Institutions

A3.17
Do you supply support in social skills and befriending schemes that are an important issue in the HE environment?

A3.18 
Do you have a disability advisor, to whom students can direct there enquires?

A3.19
Is the disability advisor available to students who have difficulties with social communication?

THE SELECTION AND ADMISSION OF STUDENTS

A3.20


Points to consider for parents and students

A3.21
Does the College/University actively promote disclosure of social communication difficulties? 

A3.22
Does the College/University have the appropriate support and is this made available to you?

A3.23
Does the College/University take into account your views on what support you require?

A3.24
Did the College/University include specific considerations when placement considerations are made?

A3.25
Does the College/University hold a database of suitable and accessible placements?

Points to consider for Institutions

A3.26
Can specialist advice be drawn upon from recognised sources of expertise to assess applicants support needs? (E.g. appropriate counselling) 

A3.27
Does the College/University positively promote disclosure of disabilities including students who have difficulties with social communication?

A3.28
Are the student’s views taken into account when assessing the support that may be needed?

A3.29
When placements are involved, are specific consideration given to students who have difficulties with social communication and the implications it can have?

A3.30
Does the College/University maintain a record of suitable and accessible placements for students with difficulties in social communication? 

ENROLMENT, REGISTRATION AND INDUCTION OF STUDENTS

A3.31


Points to consider for parents and students

A3.32
Does the College/University provide an induction programme that can take into account students who have difficulties in social communication?

A3.33 
Do they provide appropriate orientation training?

A3.34
Does the College/University provide an on going assessment programme to meet needs/support as they arise?

Points to consider for Institutions

A3.35
Does the College/University provide an induction programme that takes into account the needs of those with difficulties in social communication?

A3.36
Can the College/University provide specialist orientation training for students with difficulties in social communication?

A3.37
Is there an ongoing assessment programme to address the needs of students with difficulties in social communication?

LEARNING AND TEACHING, INCLUDING PROVISION FOR RESEARCH AND OTHER POSTGRADUATE STUDENTS

A3.38


Points to consider for parents and students

A3.39
Does the University/College provide note takers in lectures?

A3.40
Does the University/College use regular class site for delivery of course/lectures?

A3.41
Does the University/college provide transcripts of lectures and are these available to you?

A3.42
Does the University/College offer a support study plan programme?

A3.43
Does the College/University offer support for monitoring progress or ensuring that work assignments are completed satisfactorily?

A3.44
What strategies does the college/University implement if problems do occur?

A3.45
Does the College/University have a designated person to whom you can turn to for support, if not how are your needs accommodated?

Points to consider for Institutions

A3.46
What flexibility is there in the delivery of course material?

A3.47
Does the University/College provide note takers?

A3.48
Does the University/College provide a Buddy system?

A3.49
Does the University/College provide a supported study plan programme?

A3.50
Does the College/University have contingency strategies that can be implemented if problems occur?

A3.51
Does the College/University offer a designated person to who the student can turn to for further support?

EXAMINATION, ASSESSMENT AND PROGRESSION

A3.52


Points to consider for parents and students

A3.53
Can the College/University provide alternative assessment and examination arrangements for students who have difficulties social communication?

A3.54
Can the College/University provide student preparation for the form of exams to take place, i.e. multiple choice?

A3.55
Can the college/university give accreditation for assignments or prior learning?

A3.56
Can the College/University provide re-worded exam questions in an accessible format for those students with difficulties in social communication?

Points to consider for Institutions

A3.57
What alternative assessment and exam arrangements are there for students with difficulties in social communication?

A3.58
Does the college provide exam format preparation for students?

A3.59
Does the College/University give any accreditation for assignments or prior learning ?

A3.60
Can sources of ambiguity and confusion in exam questions be monitored on courses where this may be a barrier to students with these needs?

STAFF DEVELOPMENT

A3.61

Points to consider for parents and students

A3.62
Is the College/University aware of the implications that students with difficulties in social communication have for the learning and teaching process?

A3.63
Does the College/University practice alternative and accessible methods of teaching? 

Points to consider for Institutions

A3.64
Are staff aware of the implications that students with difficulties in social communication have for the learning and teaching process?

A3.65
Are staff aware of accessible and alternative teaching strategies?

ACCESS TO GENERAL FACILITIES AND SUPPORT

A3.66


Points to consider for parents and students

A3.67
Is the specialist careers advisory service aware of issues that may arise in the transition from college to employment?

A3.68
Is the student union aware of issues that may arise for students with difficulties in social communication?

Points to consider for Institutions

A3.69
Is the College/Universities careers advisory service aware of and able to support students with the transition from college to employment?

A3.70
Do the Student Union have an awareness of issues that may confront the student with difficulties in social communication and have they strategies so that support can be given?

ADDITIONAL SPECIALIST SUPPORT

A3.71

Points to consider for parents and students

A3.72
Does the University/College provide named personnel, who provide  support in issues relating to college/university life?

A3.72
Does the college/university provide a disabled student coordinator who can coordinate academic support and advice?

Points to consider for Institutions

A3.73
Does the University/College provide named personnel, so that students with difficulties in social communication know whom to access for support with all issues relating to college/university life?

A3.74
Does the University/College provide a disabled student coordinator who works in partnership with the student to coordinate academic support and advice?

COMPLAINTS

A3.75

Points to consider for parents and students

A3.76
Does the university have a clear and understandable complaints procedure e.g. to whom, how, and the process in which the matter is to be dealt with and resolved, including timescales?

A3.77
Does the College/University acknowledge that students with difficulties in social communication are included in their code of practice for students with disabilities?

Points to consider for Institutions

A3.78
Is there a clear and understandable complaints procedure for those with social and communication difficulties?

A3.79
Does the College/University acknowledge that students with difficulties in social communication are included in their code of practice for students with disabilities?

MONITORING AND EVALUATION

A3.80


Points to consider for parents and students

A3.81
Has the College/Institution got an ongoing monitoring system, assessing the needs of those students who need support?

A3.82
Are the views of the student incorporated in assessing the   effectiveness of provision?

A3.83
Does the College/University have a disability-working group?

A3.84
How often are these working procedures reviewed?

Points to consider for Institutions

A3.85
Does the College/Institution have an on going monitoring system, assessing the needs of the student?

A3.86
Do the views of students incorporated in assessing the effectiveness of provision?

A3.87
Do you have a Disability Working Group?

A3.88
How often does the Working Group Meet?

A3.89
How often are working procedures reviewed?

A3.90
       Who does it report to?

Appendix 4: Strategies of Support

A4.1
The Disability Discrimination Act stresses the importance of institutions responding to the needs of disabled students by building upon existing structures and procedures. The challenge is to utilise the skills, knowledge and understanding required to enable students to build on their strengths. The following identifies some specific areas of potential difficulty and suggests a range of possible strategies.

 

A4.2
Topics:  

Applications & Admissions 

Induction

Dislike of change

Social Interaction

Range of interests 

Concentration

Organisational Skills

Motor Co-ordination Skills

Academic Difficulties

Emotional Vulnerability 

Sensory Sensitivity 

Examinations
 

A4.3
Issues in Applications and Admissions to Universities
 Choosing a University & College

 Admissions departments have not come into contact with particular student needs.

 Student has difficulty in interview situations and demonstrating their ability to meet the academic requirements.

A4.4
Strategies.

 Universities/Colleges, supply information package to students, informing them of what support is available, how it will be executed, accessed, costed and monitored. The information provided for students with disabilities may cover this.

 Contact the institution’s supporting organisations that can enhance on knowledge of supporting students with particular needs.

 Be flexible at the interview stage, and consider other means of assessment, (eg) the use of computer for interview purposes. Be aware of ambiguities in questions.

A4.5      
Induction into the university/College environment

 A student may have difficulty in attending for the induction tour/lecture, due to volume of students, which may create anxiety.

 Student does not attend the Freshers’ fair due to the volume of people that are there, so misses out on information about student life.

A4.6

Strategies
 The disability advisor might arrange for a current student to do orientation on a one to one basis with the needs of that particular student in mind. Existing promotional videos may also help.

 Consider support from existing students acting as a ‘mentor’ to a small number of students for the academic year.

 The student may need explicit knowledge of the time it takes to get from one part of the college to the other and where lectures are supposed to take place, and how to get there. This is similar to the orientation training provided for visually impaired students. However it may need to be supported visually with a detailed timetable linked to a map.

 If the student misses the Freshers’ Fair, a booklet may be useful with up to date information about what clubs are available how to gain access to them and other events that may be of interest.

A4.7

Changes in Timetabling/Schedules

 Students with these difficulties like schedules and routines. Changes can cause anxiety and confusion.

A4.8

Strategies
 Wherever possible prepare the students or potential changes in the timetabling and location of lectures. Planners can be used for changes in the course. 

 Ensure that there is orientation knowledge of this change of location

A4.9
Social Interaction

 The student may find difficulty understanding the rules of social               interaction

 The student may interpret quite literally what is said to them

 Difficulties in reading the emotions of others

 Problems with social distance

 Difficulty understanding “unwritten rules and when they do learn them, may then apply them rigidly.

A4.10

Strategies

 Provide clear expectations of behaviour

 Provide literature and information about vulnerability in University/college environments.

 Develop peer and staff awareness on how to respond to the students disability in social interaction

 Give the student social briefings about the etiquette of the University /College environment.

 Provide the opportunity of having a mentor or a buddy system to assist the student in unstructured times.

A4.11

Restricted Range of Interests.

 The student may have a depth of knowledge on one or two subjects and focus on these.

A4.A4

Strategies

 Utilise the student’s skills and knowledge.

 The student may interrupt at inappropriate times. Inform the student that their views are welcome and encouraged, but that the lecturer needs to hear various students’ points of view.

 Set clear expectations for the lecture environment, but also provide opportunities for the student to pursue their own interests within the boundaries of the subject studying

 Teach social etiquette through social briefings of the lecture hall environment

A4.13
Poor Concentration

 The student may be distracted by various auditory noises, visual stimuli such as fluorescent lights etc, which can impede on concentration, 

 May be disorganised 

 Difficult in sustaining attention to certain visual or auditory presentations

A4.14
 Strategies

 The student may be distracted by various stimuli, try to identify these and reduce where possible. Eg strip lighting

 Organisation skills can be developed in conjunction with student study support

 If the student is pursuing a personal in-depth interest, value this but redirect back to the issues that were being discussed.

 Outlines of lecture content may help to refocus the student when he fades out of concentration.

 Encourage the student to sit near the front aiding concentration & refocusing.

A4.15
Time Management and Organisational Skills

 Students find difficulty in prioritising workload & organisation to meet deadlines

 Organisation of social skills in independent living on campus.

A4.16
Strategies
 Teaching can be enhanced greatly by the use of visual aids but they need to be clear and precise

  Be aware of colour schemes, ask students to comment on the legibility of your slides and projections

 Make copies of visual aids available to the student in electronic form if this is requested. Number the overheads & slides and say which one you are talking about.

 Give students a cue to when a new image is about to be presented, to orientate the focus of the students

 Use visual schedules and calendars

 Help the student maintain a list of assignments

 Help the student to use “to do” lists and checklists

 Have a clear identifiable person to who the student can go to for support and progress with these issues

 Support for the organising of clothes, laundry, keeping track of meals tickets, nutrition etc may need to be addressed.

A4.17
Poor Motor Co-ordination

 The student may have difficulties in note taking or handwriting

A4.18
Strategies
 Slower writing speed needs to be taken into account when assignment are given (length often needs to be reduced)

 Provide extra times for exam

 Consider the use of computer in exams, as some students may be more skilled at using a keyboard than writing.

 A note taker may be beneficial to the student.

 Provide notes for lectures, or disks that are available through library resources.

A4.19
Academic Difficulties
 Areas of difficulty may include problem solving in certain areas of abstraction.

 Difficulties in comprehending spoken language

 Difficulties with ambiguous instructions

 Tendency to talk on one topic and to talk over the speech of others

 Difficulty in understanding complex verbal language, following directions, and understanding the intent of words with multiple meaning

A4.20
Strategies

 Limit oral questions to a number the student can manage

 Make instructions as clear and precise as possible, being aware of ambiguities

 Encourage the student to ask for instructions to be repeated, simplified or written down if he does not understand.

 Present any question in advance and in written form for the student.

 Do not assume that the student has understood simply because he/she can restate the information

 Be as visual as possible in presenting new concepts and abstract material

 Use graphic organisers such as semantic maps.

 Break down tasks into smaller steps or present in another way.

 Capitalise on strengths, e.g. Good memory

 Do not assume that they have understood what they have read – check for comprehension, supplement instructions and use visual supports.

A4.21
Emotional Vulnerability

 May have difficulty coping with the social and emotional demands of University/College

 Easily stressed

 Often have poor self concept

 May have difficulty in tolerating mistakes

 May be prone to depression

 May have rage reactions and temper outbursts.

A4.22
Strategies

 Identify a person the student can go to on a regular basis for support in these issues

 Be aware of signs from the student that things are not going well

 Educate peers to the difficulties that students with social understanding and communication difficulties has.

 Develop peer support such as a buddy system or peer support network.

 Identify relaxation classes that the student may wish to attend

 Help the student to become aware of some of the precursors to stress.

 Help the student to develop strategies of stress management.

 Ask the student what positive strategies they have used in the past to help them in cope in situation stressful situations.

A4.23
Hyper Sensitivity

 Most common sensitivities involve sound and touch, but may also include taste, light intensity, colour and aromas

 Type of noise that may be perceived as extremely intense are:

o Sudden unexpected noises such as telephone ringing, fire alarms

o High pitch continuous noise

o Confusing, complex or multiple sounds such as shopping centres.

A4.24
Strategies

 Be aware that normal levels of auditory and visual input can be perceived

 Keep the level of stimulation within the student’s ability to cope.

 It may be necessary to avoid some sounds

 Minimise background noise

A4.25
Examination Difficulties

 Consideration needs to made so that the student has the same academic opportunity as other students

 Exam situations are a fluctuation from the normal timetable of academic calendar, the student may need supporting in what to expect during this time.

A4.26
Strategies
 An orientation the examination etiquette may be needed

 Take into account the full effects of the student’s disabilities on their performance.

 Examination papers may need to be converted into a different format, taking out ambiguities

 Exam papers may need to be written well in advance to allow this to be done. 

 Extra time may be required due to motor control difficulties

 Individual rooms may be required which are appropriate to the students needs (lighting, noise etc)

 The student may need to see the room prior to the examination taking place

 Revision organisation may be required so that the students is prepared for the format of the exam
 A pre-test may help the student to be aware of the exam situation 
 Other methods of examination may be required, i.e. computer instead of hand written.
Appendix 5: The Use of Social Briefings

A5.1 
Social briefings provide individuals with social communication difficulties with accurate information regarding social situations they encounter. The provide social information that the person be totally unaware of and that most people do know and take for granted. Eg how to queue and choose a meal in the canteen? How to give and take compliments? Social briefings have also been successfully used to teach academic skills.

A5.2 
Social briefings describe social situations in terms of relevant social cues, and can be used to choose appropriate responses..

A5.3
Social briefings can be written in response to individual student needs. These needs may be identified through

 Observations of situations which are difficult for the student

 The student’s responses to questions about social situations which indicate the student is ”misreading” a given situation; and /or

 Social skills assessments 

A5.4

Based on identified needs, social briefings may:

· Describe any situation in terms of the relevant social cues and/or possible responses in a non threatening format;

· Personalise or emphasise social skills.

· Translate goals into understandable steps

· Teach routines, as well as helping students to accommodate changes in routine or ”forgetting”.

· Teach academic material in a realistic, social “backdrop”, assisting students in relating learned skills to real situations; and/or

· Address a wide variety of behaviours, including aggression, fear, and obsessions and compulsions

A5.5
A list of further information on social briefings is available in the reference section. These provide information in writing effective social briefings. It is important to consult with the student the areas, which they feel social briefings may be of benefit.

Institutional information systems should monitor the applications, admissions, academic progress and nature of impairment of disabled students.





Institutions should operate systems to monitor the effectiveness of provision for students with disabilities, evaluate progress and identify opportunities for enhancement





Institutions should ensure that information about complaints and appeals policies and procedures is available in accessible formats and communicated to students.





Institutions should have in place policies and procedures to deal with complaints arising directly or indirectly from a student’s disability.











Institutions should ensure that there are sufficient designated members of staff with appropriate skills and experience to provide specialist advice and support to disabled applicants and students, and to the staff who work with them.





Institutions should identify and seek to meet the particular needs of individual disabled students.





Internal communications systems should ensure that appropriate staff receives information about the particular needs of disabled students in a clear and timely way.





	Institutions should have a clearly defined policy on the confidentiality and disclosure of information relating to a person’s disabilities that is communicated to applicants, students and staff.











Students with disabilities should have access to a full range of support services that are available to their non-disabled peers.








Induction and other relevant training programmes for all staff should include disability awareness/equality and training in specific services and support.








Assessment and examination policies, practices and procedures should provide disabled students with the same opportunity as their peers to demonstrate the achievement of learning outcomes.





Where studying is interrupted as a direct result of a disability related cause, this should not unjustifiably impede a student’s subsequent academic progress.








Programme specifications should include no necessary barriers to access by disabled students.





Academic support services and guidance should be accessible and appropriate to the needs of the disabled students.





The delivery of programmes should take into account the needs of disabled people or, where appropriate, be adapted to accommodate their individual requirements.





Institutions should ensure that, wherever possible, disabled students have access to academic and vocational placements including field trips and study abroad.





Disabled students should receive the support and guidance necessary to secure equal access to research programmes.





The arrangements for enrolment, registration and induction of new entrants should accommodate the needs of disabled students.





In selecting students, institutions should ensure equitable consideration of all applicants.





Disabled applicants’ support needs should be identified and assessed in an effective and timely way, taking into account the applicant’s views.








The institution’s publicity programme details and general information should be accessible to people with disabilities and describe the opportunities for disabled students to participate.





Institutions should ensure that disabled students can have access to the physical environment in which they study learn, live and take part in the social life of their institution.





Institutions should ensure that facilities and equipment are as accessible as possible for disabled students.








Institutions should ensure that in all their procedures and activities, including strategic planning and resource allocation, consideration is given to the means of enabling students’ participation in all aspects of the academic and social life of the institution.
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