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* Two or 1 e media, e.g. written

language and photograp awspapers, or spoken language, music and

moving images in a video recording.




possible, e.g. instant

messaging, ernet webpage, printed
newspaper, television, radio, etc.?

®* Why did the participants choose those specific modes and media?

® How many of those communicative exchanges occurred using only 1 mode?




ad
, aintain
d these other

se notion. It is now
s, even of their linguistic
g a clear idea of what these
might be contributing to the meaning of a

text. In fact, it is now no longer possible to understand

language and its uses without understanding the effect of
all modes of communication that are copresent in any

7 text.” (Kress, 2000, p. 337)






* |t exploits existing

® In marketing terms, it can be more appealing







rs, 2012)

drning (Hafner

* learners who participated ollaborative multimodal writing assignments
outperformed a control group in terms of their texts’ perceived communicative

effectiveness, lexical diversity, text length, and other measures (Vandommele

/’ et al., 2017)




TABLE 1
Key Features of the Weak and Strong Versions of Multimodality

Weak version of Strong version of
multimodality multimodality

Who uses ELs use multiple modes All students, regardless of EL status or

multiple modes? until they have developed proficiency in English, use multiple
proficiency in English. modes to engage in disciplinary practices.

How are multiple  Use of multiple modes Use of multiple modes is seen

modes used? i1s seen as compensatory. as strategic.

Which modes Language is the default All modes are valued based on their
are valued? privileged mode. particular affordances and limitations as well
as norms and conventions of each discipline.

Grapin (2018, p. 36)







®* Creating rowder, 2016)

® Designing multimodal instructional materials (Yi and Angay-Crowder,

2016)
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Workshop Padlet



https://cccu.padlet.org/jacopocastaldi/zpd5ous52vhm1krn

on of marketing

materials for a proc

Lecture Padlet



https://cccu.padlet.org/jacopocastaldi/tooi4ugv42gxt0ky




. A - J

TASK (600 words)

Watch the extract from ITV's Good Morning Britain and analyse the nonverbal aspects of communication
of ONE of the following people:

Columnist- Natasha Devon,
Former Deputy Head Teacher - Ruth Kudzi
Host - Piers Morgan.

Comment on their use of nonverbal communication over the interaction and what type(s) of identity they
display. You can focus on any of the nonverbal aspects covered during the lecture, e.g. paralanguage, kinesics,

body posture, appearance, facial expressions, proxemics, etc. Please focus on at least three of them.

This Task refers to content covered in Session 4.

Commentary

Write your commentary in the box below. Don't forget to include the name of the person you are writing
about.




TASK (equivalent to 400 words)

Choose a static advertisement (for example a poster, a billboard, a leaflet, etc.) and discuss any issues you
find that relate to gender.

- If you prefer, you can choose two different advertisements for the same product or service and compare
them.

The analysis should take the form of a 5-minute recorded presentation. Please make sure both you and
your presentation are visible in the video.

Please upload:
1) image file(s) of the advertisement(s);
2) the PowerPoint presentation;

3) the video recording of your presentation.

This Task refers to content covered in Session 5.
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, have been

bgies for language

teaching
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* Teacher training programmes do not pu ough emphasis on the multimodal nature of

%

communication and on how different modes can be used to make and interpret meanings.




‘and

otivating factor for

younger staff ers and learners who are

more reluctant to devio onal” teaching methods.

®* Multimodal pedagogies align very well with task-based pedagogies. The latter are

already well-integrated in ELT and can form the basis for an emphasis on multimodal

/3 communication.




creators of

® Likewise, mu s who aspire to work in (or

study for) ‘traditional’ me akers, journalists, creative and

publishing professionals.




srofessional

® Multimodc ons who want to appeal to

—

students who are interes d professions and more traditional media
professions alike.
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